
Subject  - History  Year   3 Topic s  Ancient Egyptians  Tudors History of Derby 

  
Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and across the 
periods they study.  They should note connections, contrasts and trends over time and develop the appropriate use of historical terms.  The should regularly address and 
sometimes devise historically valid questions about change, cause, similarity and difference and significance.  They should construct informed responses that involve 
thoughtful selection and organization of relevant historical information.  They should understand how our knowledge of the past is constructed from a range of sources. 
 

Intent  
 
History fires pupils’ curiosity about the past in Britain and 
the wider world. It aims to develop historical skills and 
concepts which are transferable to periods of history and 
equip children for future learning. 
A high-quality history education will help pupils gain a 
coherent knowledge and understanding of Britain’s past 
and that of the wider world.  Teaching should equip 
children to ask perceptive questions, think critically, 
weigh evidence, sift arguments, and develop perspective 
and judgement.  History helps pupils to understand the 
complexity of people’s lives, the process of change, the 
diversity of societies and relationships between different 
groups, as well as their own identity and the challenges 
of their time. 

Implementation 
 
One or two History based units will be delivered throughout 
each year. In each unit there will be some links to Geography.  
 
We teach history through a variety of teaching and learning 
styles. 
Inspire pupil’s curiosity and develop enquiring minds.    
Equip them to ask perceptive questions, think critically, 
evaluate evidence and arguments and develop perspective and 
judgements. Create historical enquiry within pupils and enable 
them to transfer information from one area to another.  
Ensure factually accurate information is used.   
Deepen knowledge and historical skills of interpretation, 
change and enquiry, cause and effect and significance and 
interpretations.  

Impact 
We would expect pupils to –  
have knowledge and understanding of the historical time periods 
taught.  
Gain historical perspective – cultural, economic, political, religious & 
social history- short and long term.  
understand how our knowledge of the past is constructed from a 
range of sources.  
formulate arguments and explore consequences.   
Develop a cultural capital by creating a depth of knowledge.   
make relevant links from history to other curriculum subjects such as 
geography and science.  
 improve their enquiry skills about the world. 
Have a sound understanding of the knowledge, skills, attitudes and 
understanding they need to fulfil their potential. 
Pupils will achieve age related expectations across the wider 
curriculum. 

 

Prior learning – KS1 Future learning – Year 4 - Romans 
Changes within living memory. Where appropriate, these should be used to reveal aspects of 
change in national life; 
Events beyond living memory that are significant nationally or globally  (e.g. The Great Fire of 
London)          
The lives of significant individuals in the past who have contributed to national and international 
achievements. 
Significant historical events, people and places in their own locality. 

Discover where the Romans came from.  
Investigate why they came to Britain.  
Find out what life in Britain was like before the Romans invaded.  
Understand why they were so successful as invaders.  
Discover what aspects of their own culture they brought with them.  
Understand why they ultimately failed as an Empire.  
Investigate what aspects of their invasion they left behind.  
 

 

What pupils need to know or do to be secure 

Topic Ancient Egypt Topic The Tudors Topic Derby 

Key Learning/Knowledge Key learning/Knowledge Key learning/knowledge 



 

• Sequence a number of the most significant 
events, objects, themes, societies, periods and 
using some dates, period labels and terms.    
 E.g. the timeline of kings and queens in Ancient 
Egypt – including a study into Tutankhamun  

• Describe items from the past and their uses.  

• Locate relevant information from a text. 

• Understand hierarchy and structure of society. 

• Explore why and how pyramids were built 

• Understand why Egyptians wrote in hieroglyphics 

• Research relevant information. E.g.  Why is Howard 

Carter important to Ancient Egypt? 

• Compare and contrast differences in houses from 

ancient Egypt and another period in history 

• Retell the mummification process and understand 

the importance of Tutankhamun 

• Use a timeline to set out the order things may have 

happened in Ancient Egypt. 

• investigate and discover the hieratical ideals of the 

Egyptian system. Significance of religion, death 

practices and the pyramids.  

•  

Visit Whistlestop Centre, Matlock Bath – Rivers. 

• Become familiar with the Battle of Bosworth. 

• Use a timeline to set out the order things may have happened 
in Tudor Times, e.g. The Battle of Bosworth and events after 
including dates. 

• find out about everyday lives of people in Tudor time clothes, 
food, housing, sanitation, disease. 

• identify reasons for and results of people’s actions – 

• crime and punishment, dissolution of the church. 

• Historical enquiry - Why did Henry VIII marry 6 times? 

• Study change through the lives of significant    

• individuals, e.g. Queen Elizabeth I and Queen 

• Elizabeth II. 

• Use a range of sources to find out about the Tudors, e.g. 
artefacts/pictures/books. 

• Investigate why the Spanish Armada happened. 

• Understand that early Brits would not have communicated like 
we do or have eaten as we do. 

• Recognise the part archaeologists have had in helping us 
understand more about what happened in the past. 

• Use different sources to piece together information about 
Tudor times. 

• Research to identify similarities and differences between given 
periods in time. E.g. compare the Tudor period with England 
today.  Tudor London/Modern London 

• Show an awareness of the impact of propaganda. 

• Know that people in the past represent events or ideas in a way 
that may be to persuade others. 

• Begin to evaluate the usefulness of different sources. 
 

Visit Wollaton Hall to experience a Tudor Christmas.   

 

 

• Develop a sense of historical curiosity about their 
area and a sense of place  

• Look at road names.  Who and where are Derby 
statues? What important homes were built here 
and why? Georgian Friargate.  Hardwick Hall, 
Kedleston Hall, Elvaston Castle? 

• Learn about Arkwright’s Mill, Rolls Royce, The 
Railway, Canals, Florence Nightingale. 

• Learn about Bonnie Prince Charlie. The Peak 
District. 

• Explain why we are classed as the Midlands. 
Create a timeline of Derby. 
Research famous people connected to Derby 
Sequence events in Derby’s history. 
Describe similarities and differences in the famous 
Halls in Derbyshire. 
Begin to identify different ways to represent the 
past (e.g. artefacts, photos, books, maps) 

• Find out about every days lives of people in the 
past and study change through the lives of 
significant individuals, e.g. Florence Nightingale, 
Beth of Hardwick. 

VISIT/TRIP - Visit Derby Centre by local transport.  
Investigate Georgian features, the Cathedral, place names, 
statues, Friargate Bridge, River Derwent. 

Key Vocabulary Key Vocabulary                          Key Vocabulary 

Ancient Egypt, Artefacts, location, River Nile, Pharaohs, 

hierarchy, viziers, craftsman, nobleman, priest, scribes, 

pyramids, hieroglyphics, mouth, tributary, meander, delta, 

source, mud hut, mummification, sarcophagus, tomb, 

discovery, Howard Carter, gods. 

Tudors, Henry VII, Battle of Bosworth, War of the Roses, 
Tudor Rose, Henry VIII, Spanish Armada, Queen Elizabeth 1, 
ruff, kirtle, chemise, doublet, hose, 
Farthingale, church, Catholics, protestants, Globe Theatre, 
Shakespeare, the Mary Rose, timbered, wattle and daub, 

Derby, Derbyshire, town, city, Romans, River Derwent, 
cathedral, roads, Georgians, suburbs, villages, settlements, 
Chester Green, Rolls Royce, Pride Park, Baseball ground, 
football, cricket, City Ground, Florence Nightingale, Helen 
McArthur, north, south, east, west, environment, repair, 
damage, route, scale, distance, slopes, valleys, steams. 



Key Skills -  Historical Concepts 
 

change and development 

• Address and devise historically valid questions about change, similarity and 
difference.  

• Note connections, contrasts and trends over time. 

• Establish clear narratives within and across the periods they study.  

• Develop a chronologically secure knowledge and understanding e.g British, local 
and world history, establishing clear narratives.   

• sequence events or artefacts – artefacts in school 

• Suggest why certain events happened as they did in history. 

• Strengthen their chronological understanding and their appreciation of how 
and why some things change and others remain the same. 

cause and effect  

• Address and devise historically valid 
questions about cause. 

• Identify details from local, national and 
global history to demonstrate some overall 
awareness of themes, societies, events and 
people. E.g. key events and people within 
Ancient Egypt and the influence and impact 
they had on society. 

significance and interpretation  

• Understand how our knowledge of the 
past is constructed from a range of 
sources. 

• Address historically valid questions 
about change, cause, similarity and 
difference, and significance.   

• Develop appropriateness of historical 
terms 

• Construct informed responses that 
involve thoughtful election and 
organisation of relevant historical 
information. 

• Consider different ways of checking the 
accuracy of interpretations of the past. 

 
 

planning and carrying out historical enquiry  

• devise independently significant historical 
enquiries to produce substantiated and 
focused responses. 
E.g. use a range of sources and artifacts or 
information to form a presentation or 
debate about key historical. E.g - Why was 
the River Nile significant?  

• Communicate knowledge and 
understanding in a variety of ways – 
discussions, pictures, writing, annotations, 
drama, etc. 

using sources of evidence  

• Recognise possible uses of a range of sources for answering historical enquiries.  

• Begin to understand the use of historical terms. 

• Understand how our knowledge of the past is constructed from a range of 
sources.   

• Use a range of evidence to offer some clear reasons for different 
interpretations of events, linking this to factual understanding about the past. 

• Start to understand the different between primary and secondary evidence and 
the impact of this on reliability. 

 

 

 

 

 

 

 

 

 

 

 



Subject  - History  Year   4 Topic  Romans                                                                                  UK 

 
Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and 
across the periods they study.  They should note connections, contrasts and trends over time and develop the appropriate use of historical terms.  The should regularly 
address and sometimes devise historically valid questions about change, cause, similarity and difference and significance.  They should construct informed responses 
that involve thoughtful selection and organization of relevant historical information.  They should understand how our knowledge of the past is constructed from a 
range of sources. 

Intent  
 

History fires pupils’ curiosity about the past in 
Britain and the wider world. It aims to develop 
historical skills and concepts which are transferable 
to periods of history and equip children for future 
learning. 

A high-quality history education will help pupils 

gain a coherent knowledge and understanding of 

Britain’s past and that of the wider world.  

Teaching should equip children to ask perceptive 

questions, think critically, weigh evidence, sift 

arguments, and develop perspective and 

judgement.  History helps pupils to understand the 

complexity of people’s lives, the process of change, 

the diversity of societies and relationships 

between different groups, as well as their own 

identity and the challenges of their time. 

Implementation 
One or two History based units will be delivered throughout each 
year. In each unit there will be some links to Geography. In some 
units the geography will be stronger than others.  
 
We teach history through offering a wider variety of teaching and 
learning styles. 

• inspire pupil’s curiosity and develop enquiring minds    

• equip them to ask perceptive questions, think critically, 
evaluate evidence and arguments, and develop 
perspective and judgements.  

• Ensure factually accurate information,  

• Create historical enquiry within pupils and enable them 
to transfer information from one area to another.  

• Deepen knowledge and historical skills of interpretation, 
change and enquiry, cause and effect and significance 
and interpretations (specific skills are below)           

Impact 
We would expect pupils to –  

• have knowledge and understanding of the historical 
time periods taught.  

• Gain historical perspective – cultural, economic, 
political, religious & social history- short and long 
term.  

• understand how our knowledge of the past is 
constructed from a range of sources.  

• formulate arguments and explore consequences.   

• Develop a cultural capital by creating a depth of 
knowledge.   

• make relevant links from history to other curriculum 
subjects such as geography and science.  
 improve their enquiry skills about the world. 

• Have a sound understanding of the knowledge, skills, 
attitudes and understanding they need to fulfil their 
potential. 

• Pupils will achieve age related expectations across the 
wider curriculum. 

 

Prior learning Future learning 

• Ancient Egypt –  Investigate Tutankhamun/Howard Carter.  Find out about the 
River Nile and compare it to others important rivers.  

• The Tudors – Find out who the Tudor Kings and queen were.  Why did Henry III 
marry 6 times? 

• History of Derby –  Find out what region Derbyshire is in and the famous people 
like Florence Nightingale who came from Derby. 

• Victorians and the Industrial Revolution – Find out about the different lives of rich and 
poor children. 

• History of Space –   Understand the chronology of the space race.  How places have 
changed over time. 
 

 

What pupils need to know or do to be secure 

Topic – Romans Topic – UK  

Key learning / knowledge  Key learning/knowledge 



 

• Place events from Roman times on a time line. 

• Use terms related to the Romans and begin to date events. 

• Understand more complex terms e.g. BCE/AD. 

• Use evidence to reconstruct life in Roman times.  

• Identify key features and events 

• identify details from local from local, national and global history, e.g. recall a number of details about the Romans and their 
achievements. 

• Look for links and effects in time studied. 

• Offer a reasonable explanation for some events 

• Develop a broad understanding of ancient civilisations. 

• look at the evidence available. 

• Begin to evaluate usefulness of different sources. 

• Use of text books and historical knowledge. 

• Use evidence to build up a picture of a past event. 

• Sequence a number of the most significant events, objects, themes, societies, periods and people using some dates, labels and 
terms, e.g. Sequences many of the main features of Roman Times. 

• Make valid statements about the main similarities, differences and changes occurring within the topic, e.g. categorise changes into 
the different periods of Roman Times. 

• Explain why some aspects of historical account, themes or periods are significant, e.g. explain why Roman achievements were 
significant. 

• Comment on a range of possible reasons for differences in a number of account, e.g. explain how and why there are different 
viewpoints about Boudica. 

• Devise a range of historically valid questions/enquiry. 

• Recognise the resources which may be useful for answering historical enquiries. § human geography, including: types of settlement 
and land use, economic activity including trade links, and the distribution of natural resources including energy, food, minerals and 
water 

 
From Autumn 2020 this unit is now a 
combined geography and history unit. 
History 

• Investigate the changing power of 
monarchs – timeline of the 
monarchy. 

• Investigate the different religions in 
the UK. 

• Use evidence to find out about an 
aspect of a site from a period of 1066 
– investigate where some of the most 
well-known castles are in the UK, e.g. 
Windsor/Edinburgh/Tower of 
London.  Investigate how the stately 
homes of the UK came into being. 

• Find out about changes in an aspect 
of social history, such as leisure and 
entertainment in the 20th Century –  
use evidence to build up a picture to 
explain the history of holidays in the 
UK.  E.g. investigate Thomas Cook, 
etc. 

• Look at evidence available. 

Key vocabulary 

 
Caledonia                              Invasion                invade                     Roman baths 
Celts                                       tribes                    Gallia                       castle                                                      battle                                     
roads                     bathhouse              fort 
Emperor                                Roman Army        legions                    gods/goddesses                    
Iceni                                       empire                   Claudius                 turret 
Picts                                       soldiers                  Boudicca                barracks 
Roman Empire                     Julius Caesar         Hadrian’s Wall      long/straight 

                                                                                                                                                                                                                           
monarch                             capital city                         town 
religion                                settlement                        village 
castles                                 land use                             county 
stately home                      rural                                   country 
leisure                                 suburb                               location 
entertainment                   urban/urbanization        landscape 
holiday                                green space                     locality                          

Key Skills 

change and development 

• Address and devise historically valid questions about change, similarity and 
difference.  

cause and effect  

• Address and devise historically valid questions 
about cause. 

significance and interpretation  

• Understand how our 
knowledge of the past is 



• Note connections, contrasts and trends over time. 

• Establish clear narratives within and across the periods they study.  

• Develop a chronologically secure knowledge and understanding e.g British, 
local and world history, establishing clear narratives.   

• sequence events or artefacts – artefacts in school 

• Suggest why certain events happened as they did in history. 

• Strengthen their chronological understanding and their appreciation of how 
and why some things change and others remain the same. 

 

• Identify details from local, national and global 
history to demonstrate some overall awareness of 
themes, societies, events and people.  

• Comment on the importance of causes and 
effects for some of the key events and 
developments within topics, e.g. explain why 
some reasons were important in changing the 
nature of child hood during different historical 
periods. 

constructed from a range of 
sources. 

• Address historically valid 
questions about change, cause, 
similarity and difference, and 
significance.   

• Develop appropriateness of 
historical terms 

• Construct informed responses 
that involve thoughtful election 
and organisation of relevant 
historical information. 

• Consider different ways of 
checking the accuracy of 
interpretations of the past. 
 

 
 
 

using sources of evidence  

• Recognise possible uses of a range of sources for answering historical 
enquiries.  

• Begin to understand the use of historical terms. 

• Understand how our knowledge of the past is constructed from a range of 
sources.   

• Use a range of evidence to offer some clear reasons for different 
interpretations of events, linking this to factual understanding about the 
past. 

• Start to understand the different between primary and secondary evidence 
and the impact of this on reliability. 

 

         planning and carrying out historical enquiry  

• devise independently significant historical 
enquiries to produce substantiated and focused 
responses. 
E.g. use a range of sources and artifacts or 
information to form a presentation or debate 
about key historical. E.g - Why was the River Nile 
significant?  

• Communicate knowledge and understanding in a 
variety of ways – discussions, pictures, writing, 
annotations, drama, etc. 

 

 

 

 

 

 

 

 

 

 

 



Subject  - History  Year   5 Topics Victorians                               Space 

Key learning from national curriculum.  
Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and 
across the periods they study.  They should note connections, contrasts and trends over time and develop the appropriate use of historical terms.  The should regularly 
address and sometimes devise historically valid questions about change, cause, similarity and difference and significance.  They should construct informed responses 
that involve thoughtful selection and organization of relevant historical information.  They should understand how our knowledge of the past is constructed from a 
range of sources. 

Intent  
 

History fires pupils’ curiosity about the past in Britain 

and the wider world.  History aims to develop 

historical skills and concepts which are transferable to 

whatever period of history is being studied and will 

equip children for future learning. 

A high-quality history education will help pupils gain a 

coherent knowledge and understanding of Britain’s 

past and that of the wider world.  Teaching should 

equip children to ask perceptive questions, think 

critically, weigh evidence, sift arguments, and develop 

perspective and judgement.  History helps pupils to 

understand the complexity of people’s lives, the 

process of change, the diversity of societies and 

relationships between different groups, as well as 

their own identity and the challenges of their time. 

 

 

Implementation 
One or two History based units will be delivered throughout 
each year. In each unit there will be some links to Geography. 
In some units the geography will be stronger than others.  
 
We teach history through offering a wider variety of teaching 
and learning styles. 

• inspire pupil’s curiosity and develop enquiring minds    

• equip them to ask perceptive questions, think 
critically, evaluate evidence and arguments, and 
develop perspective and judgements.  

• Ensure factually accurate information,  

• Create historical enquiry within pupils and enable 
them to transfer information from one area to 
another.  

Deepen knowledge and historical skills of interpretation, 
change and enquiry, cause and effect and significance and 
interpretations (specific skills are below)           

Impact 
We would expect pupils to –  

• have knowledge and understanding of the historical 
time periods taught.  

• Gain historical perspective – cultural, economic, 
political, religious & social history- short and long term.  

• understand how our knowledge of the past is 
constructed from a range of sources.  

• formulate arguments and explore consequences.   

• Develop a cultural capital by creating a depth of 
knowledge.   

• make relevant links from history to other curriculum 
subjects such as geography and science.  

•  improve their enquiry skills about the world. 

• Have a sound understanding of the knowledge, skills, 
attitudes and understanding they need to fulfil their 
potential. 

Pupils will achieve age related expectations across the wider 
curriculum. 

 

Prior learning Future learning 

• Romans – Learn about Boudicca’s’ rebellion.  As ruler of the Iceni tribe she formed an army because 
she didn’t want her tribe to pay taxes.  Why did Emperor Hadrian order a huge wall to be built?  
Romans built long straight roads and Roman baths where people went to relax and socialise.  Early 
Roman people believed in many different gods and goddesses. 

• WWII (including Derby) 

• Islamic Civilizations 

 

 

 

 

 



What pupils need to know or do to be secure 

Topic - Victorians Topic –  History of Space  

Key learning / knowledge  Key learning /knowledge 

• Ordering events during the Victorian era  

• Show on a timeline, the changes that they have identified. 

• Comparing lives of rich and poor children - Finding similarities and differences 
between their lives and those of Victorian children 

• The laws which affected the lives of Victorian children 

• Different jobs people had 

• Industry and invention (mills) 

• The change of the usage of transport 

• Describe similarities and differences between some people, events and objects 
(artefacts) they have studied. i.e -The differences between steam/diesel/electric 
engines 

• The difference between suffragists and suffragettes 
Importance of the suffragette movement and the Impact of women on society 
today. 

• Describe how some of the things they have studied from the past affect life today. 
i.e. Victorian monarchy, Victorian inventions.  

• Understand the chronology of the space race.  

• Show how places related to space travel have changed over time with a comparison 
to another significant similar place.   

• Understand the scientific an historical reason why animals and humans have been to 
space, and chronology linked to this.   

• To know who has been to space and what they achieved – explore the impact of this 
in the past and now – find out about the space race between the USSR and USA and 
space exploration between 1940 and 1970. 

• Investigate how astronauts got to space during different time periods.  

• To know who landed on the moon and how this was achieved.  

• Investigate what has gone wrong with space travel. 

• Examining methods of space exploration used today.  

• Explore the details of the Apollo 11 mission of 1969, the moon landing and who was 

involved 

 

Key vocabulary Key vocabulary 

Key Vocab: 
Chronology  Workhouses      Mills     Factories     Diseases                 Society 
Mills Rat catchers    Chimney sweepers    Textile workers    Locomotive Steam     Diesel     Electric   
Advancement    Urbanisation,  Industrialisation,   Penicillin 
Cholera, Suffragists,   Suffragettes 

Key Vocab 
Moon,          Planet         Chronological   Research ,  Timeline     Russia       
Similarities    USA                 Differences         Rocket,       Space          Sputnik 
Astronaut           Saturn V      Moon          Apollo 11 
Planet                Challenger 

Key skills – historical concepts  

change and development 

• Note connections, contrasts and trends over time and 
develop the appropriate use of historical terms – 
making links and describing these.  

• Have chronologically secure knowledge and 
understanding of British, local and world history, 
establishing clear narratives within and across the 
periods they study. 

• sequence events or artefacts – artefacts in school 

• Suggest why certain events happened as they did in 
history. 

• Strengthen their chronological understanding and their 
appreciation of how and why some things change and 
others remain the same. 

cause and effect  

• Address and devise historically 
valid questions about cause. 

• Identify details from local, 
national and global history to 
demonstrate some overall 
awareness of themes, societies, 
events and people.  

• Comment on the importance of 
causes and effects for some of 
the key events and developments 
within topics, e.g. explain 
importance in changing the 

significance and interpretation  

• Understand how our knowledge of the past is constructed from a 
range of sources. 

• Regularly address and sometimes devise historically valid questions 
about change, cause, similarity and difference, and significance.  

• Use appropriate historical terms in conversations and discussion.  

• Construct informed responses that involve thoughtful election and 
organisation of relevant historical information. 

• Consider different ways of checking the accuracy of interpretations 
of the past. 

• Understand how our knowledge of the past is constructed from a 
range of sources. 

• Give clear reasons why there may be different accounts of history. 
Visit the Space Centre in Leicester 



 nature of childhood during 
different historical periods. 

using sources of evidence  

• Recognise possible uses of a range of sources for answering historical enquiries.  

• Understand how our knowledge of the past is constructed from a range of sources.   

• Use a range of evidence to offer some clear reasons for different interpretations of events, linking this to 
factual understanding about the past. 

• Use primary and secondary evidence effectively and analyse the impact of this on reliability.  

• Construct informed responses that involve thoughtful selection and organisation of relevant historical 
information.  

• Use documents, printed sources (e.g. archive materials) the Internet, databases, pictures, photographs, 
music, artefacts, historic buildings, visits to museums and galleries and visits to sites to collect evidence 
about the past.  

planning and carrying out historical enquiry  

• devise independently significant historical enquiries to produce 
substantiated and focused responses. 
E.g. use a range of sources and artifacts or information to form 
a presentation or debate about key historical. E.g – why was the 
industrial revolution significant to . 

• confidently communicate knowledge and understanding in a 
variety of ways – discussions, pictures, writing, annotations, 
drama, etc. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Subject  - History  Year   6 Topics  WWII Islamic Civilizations  

Key learning from national curriculum.  
Pupils should continue to develop a chronologically secure knowledge and understanding of British, local and world history, establishing clear narratives within and 
across the periods they study.  They should note connections, contrasts and trends over time and develop the appropriate use of historical terms.  The should regularly 
address and sometimes devise historically valid questions about change, cause, similarity and difference and significance.  They should construct informed responses 
that involve thoughtful selection and organization of relevant historical information.  They should understand how our knowledge of the past is constructed from a 
range of sources. 
 

 Intent  
 
History fires pupils’ curiosity about the past in Britain 
and the wider world. It aims to develop historical 
skills and concepts which are transferable to periods 
of history and equip children for future learning. 

A high-quality history education will help pupils gain 

a coherent knowledge and understanding of 

Britain’s past and that of the wider world.  Teaching 

should equip children to ask perceptive questions, 

think critically, weigh evidence, sift arguments, and 

develop perspective and judgement.  History helps 

pupils to understand the complexity of people’s 

lives, the process of change, the diversity of 

societies and relationships between different 

groups, as well as their own identity and the 

challenges of their time. 

Implementation 
One or two History based units will be delivered throughout 
each year. In each unit there will be some links to Geography. 
In some units the geography will be stronger than others.  
 
We teach history through offering a wider variety of teaching 
and learning styles. 

• inspire pupil’s curiosity and develop enquiring minds    

• equip them to ask perceptive questions, think 
critically, evaluate evidence and arguments, and 
develop perspective and judgements.  

• Ensure factually accurate information,  

• Create historical enquiry within pupils and enable 
them to transfer information from one area to 
another.  

• Deepen knowledge and historical skills of 
interpretation, change and enquiry, cause and effect 
and significance and interpretations (specific skills 
are below)           

Impact 
We would expect pupils to –  

• have knowledge and understanding of the historical time 
periods taught.  

• Gain historical perspective – cultural, economic, political, 
religious & social history- short and long term.  

• understand how our knowledge of the past is 
constructed from a range of sources.  

• formulate arguments and explore consequences.   

• Develop a cultural capital by creating a depth of 
knowledge.   

• make relevant links from history to other curriculum 
subjects such as geography and science.  

•  improve their enquiry skills about the world. 

• Have a sound understanding of the knowledge, skills, 
attitudes and understanding they need to fulfil their 
potential. 

• Pupils will achieve age related expectations across the wider 
curriculum. 

 

Prior learning Future learning  KS3 

• Victorians and the Industrial 
Revolution 

• History of Space 

• Islamic – link to RE  

• The development of Church, state and society in Medieval Britain 1066-15 the Wars of the Roses; Henry VII and attempts to restore stability 
the study of an aspect or theme in British history that consolidates and extends pupils’ chronological knowledge from before 1066.  

• At least one study of a significant society or issue in world history and its interconnections with other world developments.  

•  The development of Church, state and society in Britain 1509-1745. 

• Ideas, political power, industry and empire: Britain, 1745-1901 

• Challenges for Britain, Europe and the wider world 1901 to the present day.  

 



What pupils need to know or do to be secure 

Topic – WWII Topic Islamic Civilisations 

Key learning / knowledge  Key learning / knowledge  

• Use understanding of chronology and place the important dates 
related to WW2.  

• Know key figures from WW2 and their roles in the conflict. 
Churchill, Chamberlin, Hitler. Investigate the life of Winston 
Churchill.  

• Understand key events during WW2.  

• Respond to different sources of information about the blitz. 

• Investigate the life of an evacuee.  

• Appreciate how Derby was protected during World War 2.  

• Compare schools in WW2 with schools of today.  

• Understand the role of other nations during WW2. 

• Be able to explain the differences between historical sources and 
their limitations with reference to potential bias. 

• Understand who were the nations involved in World War 2. 

• Investigate the use of ration books and the diet of children in WW2. 
Rationing.  

• Explain the different feelings felt on VE day. 

• Ann  Frank – diary 

• Understand what historical chronology is and place events accordingly 

• Be able to explain the differences between historical sources and their limitations with reference to 

potential bias 

• Track the development of the great Islamic city of Baghdad including trading practices and everyday 

life and compare it with contemporary cities in Western Europe. Learn about the spread of Islam 

through the Middle East and beyond and the legacy of and continuing influences of early Islam. 

• Find out about the difficult time following the death of Muhammad. 3.Summarise the key events of 

early Islamic conquests and place them on a timeline. 

• Understand the main beliefs of Islam and the popularity of the religion worldwide 

• Appreciate that the people living in Arabia 1300 years ago were nomadic and why this might have 

been 

• Know who Muhammad is and how he links to this period of history 

• Recognise the impact Muhammad and his life has had on the world 

• Name and locate the continents of the world 

• Name and locate some key countries of the middle East and Asia 

• Identify key physical and human characteristics of specified locations 

• Explain how different countries during this historical period were connected by trade 

• Understand how certain items can make a country more powerful through wealth 

• Identify the impact Baghdad had on the world and why it was built the way it was 

• Recognise the features of society that led it to being a ‘Golden Age’ 

• Understand the importance of the House of Wisdom within the global community as well as 

Baghdad 

• Understand the impact of the Islamic Empire has had on the world and its connections to how we 

live today 

• Discover the importance of the silk road and spice routes and the goods which were carried along 

them and map the origins of these goods. 

 

 

 

Key vocabulary Key vocabulary 

Conflict               Evacuee                WW11 in Europe      

Rationing           War                     Allies                      leadership            World War 

Two        Blitz 

Winston Churchill                   Commonwealth                     VE day  

Arab                       Hajj (pilgrimage to Mecca)        Arabesque              Halal 

Caliph                   Hijab              Caliphate              Mecca (birthplace of Muhammed) 

Dinar                                        Mosque 

Five pillars of Islam                 Muhammed            Four Caliphs                            Muslim                        Islamic 

Golden age                 Nomad (people with no permanent home)    Hadith 



Key skills 

change and development 

• Note connections, contrasts and trends over time and develop the 
appropriate use of historical terms – making links and describing these.  

• Have chronologically secure knowledge and understanding of British, local 
and world history, establishing clear narratives within and across the 
periods they study. 

• sequence events or artefacts – artefacts in school 

• Suggest why certain events happened as they did in history. 

• Strengthen their chronological understanding and their appreciation of how 
and why some things change and others remain the same 

cause and effect  

• Address and devise historically valid questions 
about cause. 

• Identify details from local, national and global 
history to demonstrate some overall awareness 
of themes, societies, events and people.  

• Comment on the importance of causes and 
effects for some of the key events and 
developments within topics, e.g. explain 
importance in changing the nature of childhood 
during different historical periods. 

significance and interpretation   

• Understand how our knowledge 
of the past is constructed from a 
range of sources. 

• Regularly address and sometimes 
devise historically valid questions 
about change, cause, similarity 
and difference, and significance.  

• Use appropriate historical terms 
in conversations and discussion.  

• Construct informed responses 
that involve thoughtful election 
and organisation of relevant 
historical information. 

• Consider different ways of 
checking the accuracy of 
interpretations of the past. 

• Understand how our knowledge 
of the past is constructed from a 
range of sources. 

• Give clear reasons why there may 
be different accounts of history. 
 

using sources of evidence 

• Recognise possible uses of a range of sources for answering  

• historical enquiries.  

• Understand how our knowledge of the past is constructed from 

•  a range of sources.   

• Use a range of evidence to offer some clear reasons for different 
interpretations of events, linking this to factual understanding  

• about the past. 

• Use primary and secondary evidence effectively and analyse the impact of 
this on reliability.  

• Construct informed responses that involve thoughtful selection 

•  and organisation of relevant historical information.  

• Use documents, printed sources (e.g. archive materials) the Internet, 
databases, pictures, photographs, music, artefacts, historic buildings,visits to 
museums and galleries and visits to sites to collect evidence about the past. 

planning and carrying out historical 
enquiry  

• devise independently significant 
historical enquiries to produce 
substantiated and focused 
responses. 
E.g. use a range of sources and 
artifacts or information to form a 
presentation or debate about key 
historical. E.g. – why was the 
industrial revolution significant to. 

• Confidently communicate 
knowledge and understanding in a 
variety of ways – discussions, 
pictures, writing, annotations, 
drama, etc. 

 


